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Presentation Scope and 

Sequence
¾ Why to include image analysis in your CLIL 

class? 

¾How to analyze images and synthesize 
meaning 

¾Modeling class/practice analyzing 
images 

¾What could adding images do for your 
class 

¾Reflection on how to choose images that 
interest students and meet your didactic 
needs 



Objectives

¾ Prepare teachers to analyze images 

¾Consider general methods to 

incorporate image analysis into their 

CLIL lesson plans



Why to include image analysis in your CLIL class?

1) Todevelopthe critical thinking skills of interpretating, predicting, 
analyzing, and evaluatingand to permit students to practice
transferableskills in another context. 

2) To encourage participation of students who might normally feel 
intimidated because of lack of understanding of spoken or written 
texts in the specified subject matter.  

3) To build vocabulary before reading texts with a high lexical density, 
which occurs more often in CLIL courses than regular language 
classes.

4) To provide a learner-centered context for developing language skills in 
writing, speaking, and listening.

5) To introduce and explore various cultural and social contexts that can 
help students feel more connected to the target class topic.

D. N. Perkins and Salomon (1988) caution:  òStudents often fail to apply knowledge and skills 
learned in one context to other situations. With well-designed instruction we can increase the 
likelihood that they willó (p. 22).
(Abramiet al., 2008)



Howto analyzeimagesand 

synthesizemeaning
· Many of you may be aware of Systematic Functional Linguistics which 

involves analyzing texts:

Content (subject of text) 

Tenor (relationship between reader and writer) 

Style (structure of a text)  

· This type of analysis has gained popularity with educators because it 
draws studentsô awareness to the authorôs choice of language within a 
context and encourages students to synthesize meaning (Janzen,2008, 
p. 1012).

· Teachers aware of SFL will find incorporating image analysis another 
source for practicing a similar method but with the added benefit that the 
students will perform analysis without thinking about language.  

· I would like to introduce a similar type of analysis structure for the 
analysis of images.



Howto analyzeimagesand 

synthesizemeaning

Form + Content + Context = Meaning

·Through this model students will be able to 
structure their analysis and work in groups 
or as a class to discuss works of art or any 
images.

·Note the plus signs.  What do you think the 
process is to reach meaning?



How to analyze images and synthesize meaning

·Letôs define each aspect.  Can you 

answer the following questions?

What is Form?

What is Content?

What is Context?

What is Meaning?



What is form?

Form consists of the elements that create the composition.  In the SFL framework it 
corresponds to style.  Each formal element should be analyzed as a choice made 
by the artist and therefore filled with meaning.  By breaking apart the image into 

formal components and analyzing each aspect, the viewer can begin to understand 
what the image conveys.

Line, Shape, Space, Color, Light, Value, 

Texture, and Mass

They are arranged to provide:

Balance, Order, Proportion, Pattern, and Rhythm

The combination of  elements is the Composition, which evokes a response from 
the viewer.

(Getlein, 2005)



What is form?

¾ Form describes the elements of 

the composition.  

How is the image composed?



Quick Formal Analysis

Analyze the mask according to the following formal elements:

Line, Shape, Color,  and Texture

¾ What lines do you see? What effect do they have?

¾ What shapes do you see? 

¾ What colors are used? How do they make you feel?

¾ Does the mask have texture?  Where and what is the effect?

Artist Unknown, Mexico, Jaguar Mask, 

1998, Wood, paint, 

leather and boar's hair and teeth 



Content

Content describes the subject of the image.   Depending on the image 

you may identify the content and then try to understand it through 

the lens of form, or you may have to analyze the form to understand 

what the content could be.  

How the artists/designer presents the figures in the composition 

reveals the content  and will help lead the viewer to understand 

what the work seeks to convey.  When approaching an image 

consider the relation among possible elements of content:

Person: man, woman, family, artist, ruler, god

Place: landscape, city, home, church 

Thing: commercial product for sale, 

Idea: power, wealth, love, spirituality, entertainment, fantasy 



Context

· Context refers to any exterior aspect of the painting or 
image that affects its meaningðbasically background 
information.  It should be considered as a lens through 
which students view the image. 

· It can be added at the beginning, middle, or end.  Can be 
good to add context to the end because students can 
activate prior knowledge and reasoning educated guesses.

· Typical types of contexts include:  

ė historical period including social structure, politics, technology; 

ė biography of the artist

ė the place where the image was foundðmuseum, church, 
magazine, television



Context

¾ What time period does the work come from?

¾ What was going on in the artistôs life?

¾ Where was the work created?

¾ What was the intended audience?

¾ Can you think of any others?

For the purposes of a CLIL course, you may choose to emphasize 

some contexts more than others. For example in a science class 

you may not be concerned with political context as much as the 

artists´ understanding or misunderstanding of science, to consider 

how people understood a particular scientific discovery, or the effect 

of a disease on a population.  You know what contents you want to 

teach, so you will provide the students the proper contexts to match 

your teaching needs.  



Meaning

Finding meaning in art necessitates close 

looking and thinking.  The artist provides 

sensory data that the viewer must 

engage.  This means looking at the 

image/object and trying to understand 

the relationship of its parts as a whole 

with its context.  

¾Meaning of artworks is subjective.  

Why?



Meaning

¾Meaning should be synthesized based 
on the analysis of content, form, and 
context.  It should be noted that there 
are multiple meanings for images 
because there are multiple contexts.  
Aspects such as form and content allow 
less subjective analysis and students 
can debate the meanings they develop 
using these more objective aspects for 
support.  



How to analyze images and synthesize meaning

¾ How do you think you would go about 
relating each element?

¾ Relating each element is the secondary 
process of analysis.  Like a detective you 
must gather evidence to build your case.  
Once you have the facts, you must develop 
an interpretation and support your ideas 
with VISUAL EVIDENCE.  

¾ What is VISUAL EVIDENCE?



Who was òLa Malinche?ó
Have your students read a brief history of La Malinche.  Look for various versions of her story and 

then relate them to the images they see.  Discuss what the term òmalinchista.ó  What conclusions 

can they draw from the stories and the art they are viewing.  

Hernan Cortes and La Malinche meet 

Moctezuma II in Tenochtitlan, November 

8, 1519. Facsimile (c. 1890) of Lienzo de 

Tlaxcala.

Jose Clement Orozco, 

1926, Colegio San 

Ildefonso. México

http://en.wikipedia.org/wiki/Hernan_Cortes
http://en.wikipedia.org/wiki/Moctezuma_II
http://en.wikipedia.org/wiki/Tenochtitlan
http://en.wikipedia.org/wiki/Lienzo_de_Tlaxcala
http://en.wikipedia.org/wiki/Lienzo_de_Tlaxcala


Potential discussion for a history or science class.  

What is the effect of the industrial revolution on the family?

LE NAIN brothers

Peasant Family

c. 1640

Oil on canvas, 113,3 x 159,5 cm

Musée du Louvre, Paris

19th-Century Scottish Family 

Photograph.  Edinburgh.  



Other realities of the 

Industrial revolution

19th century Getty images. Research 

suggests that in the early 19th century 

there were 1 million child workers in 

Britain, 15 per cent of the labour force 

http://www.independent.co.uk/news/uk/ho

me-news/revealed-industrial-revolution-

Vicente Cutanda y Toraya

,Dream, 1897 

Getty Images


